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As we grow and learn, our personal capacities increase and our challenges change.  We develop in our own time.  The key to a life of continued growth and development is to be able to recognize the times we need new knowledge or skills and know how to get them.

Anonymous

.... the content of standards and instructional practice lie in the domain of professional knowledge, broadly defined as the intersection between instructional practice in classrooms and schools and systematic inquiry and evaluation of practice. 

Elmore, R. F. (2000). Building a new structure for school leadership.

 Washington, DC: The Albert Shanker Institute
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Introduction

Why Develop The Plan?

We are professionals.  

Each of us has been educated to a professional teacher, to engage in a truly noble craft.  It can be said however, that our most powerful learning as professionals takes place after we have gained our education degree.  It takes place as we engage with students, our peers, content, and as we continually reflect upon what works and how we can improve.

Our continued professional learning has never been so important: increasingly diversified student populations; rising costs; and a perceived need to improve driven by increasing competitiveness in the global economy are our reality.  It was within this context that the Board of Trustees of the Sunrise School Division articulated their Vision Framework to guide our work in Sunrise (see the next page for the framework).  If the lofty vision of Sunrise is to be realized, “Every student who experiences the joy of learning in the Sunrise School Division will be prepared for the future, with the knowledge, skills and values to achieve their personal life goals”, 
exemplary instructional practice will need to be the norm in all Sunrise learning environments.  

It is what teachers think, what teachers believe and what 

teachers do at the level of the classroom that ultimately 

shapes the kind of learning that young people get.


Hargreaves and Fullan, 1992  

Sunrise School Division Vision Framework
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Sunrise School Division Vision Framework

	Our Vision – Board Policy -E1
Every student who experiences the joy of learning in the Sunrise School Division will be prepared for the future, with the knowledge, skills and values to achieve their personal life goals.

	Our Purpose – Sunrise School Division Staff

Nothing less than outstanding learning experiences, one learner at a time.

	

	Our Core Values
	Our Vivid Descriptors Of Our Future Reality

	· We exist to instill a passion for learning in all learners, children and adults alike.  

· Learning experiences take place in and out of the classroom.

· Powerful solutions emerge when people work together – positive relationships are everything!

· Everyone: students, parents, and staff, have personal and social responsibilities.

· The future demands learners who can think, persist, adapt, team, and dream.

· A total education engages the mind, body, and spirit.

· Everyone:  engaged, respected, and learning.
	· Learners are engaged: inquiring, advocating, seeking, debating, and teaming with others.

· All of our teams: schools, Finance, Transportation, ICt, – all of them, are engaged in innovative projects that lead to improved teaching and learning.

· If a practice cannot be linked to improved teaching and learning, we change the practice.  
· Having Sunrise on your transcript or resume is a mark of significance.  

· Overwhelming percentages of our graduates are able to live responsible, joyful lives.  They indicate that their Sunrise experiences have prepared them well 

· Our schools and websites are visited heavily. Our staff are published and are presenting as we become renowned for educational and organizational excellence.  

· Members of our team enjoy their work.  They are engaged in powerful projects that are making a positive difference. 


Development Team Members

From November 2004 and November 2005, the following SELT (Sunrise Educational Leadership Team) members met, conducted research, and developed this plan:

· Marg Janssen

Principal, Centennial School

· Janice Leroux

Assistant Principal, Powerview School

· Liz Myles

Assistant Principal, Beausejour Early Years School

· Linda Sullivan

Former Principal, Edward Schreyer School

· Duane Brothers
Superintendent, Sunrise School Division
Plan Overview

Basic Beliefs

With this model it is intended that all Sunrise educators will be provided with a flexible plan within which they can plan, practice, and then reflect upon their growth as professional educators.  Framed by solid educational research, but also providing a high degree of flexibility, it is intended that all Sunrise educators will work within this model on an annual basis.  Several of the beliefs inherent in the development of this plan are as follows:

1. Students have a right to have teachers who are effective and growing professionally.

2. Teachers as professionals can and should take primary responsibility for their own professional development.

3. The professional need of teachers cannot be met in just one or two ways; professional development activities need to be customized to the individual teacher. 


4. Teachers are competent professionals who desire help in a collegial way.

5. Continuous positive professional growth is the ultimate aim of supervision.

6. A Professional Learning Plan can provide an opportunity for self – evaluation and a choice in the selection of the method of supervision.

7. Teachers can learn from each other in a supportive and collegial manner.

8. Mutually developed goals are an integral part of personal learning.

9. As is the case with student learners, teachers will have different learning styles.  In the process of professional growth, these differences shall be recognized and supported. 
Traditionally, Supervision and Professional Growth have been viewed as separate and distinct functions.  In Sunrise we would like to see that these two domains should be integrated for several reasons:

· External accountability systems have not been proven to be effective in improving instructional practice (Elmore, 2004).  We need to clarify expectations; develop shared, high standards; and then ensure that we are providing strong ongoing supports for individuals to improve their practice.  

· The most effective improvements occur when professionals “own” their own personal and professional growth.  We create “win-win” (shared high expectations with regards to educational practice), and then have individuals drive their plans to improve their practice.

We also recognize however, that there are times in which more directed, supervisory strategies are needed, specifically, teachers who are new to the profession, and educators who are experiencing difficulty in their practice.

The Three Tracks to Professional Growth

All Sunrise teachers will fall into one of the following categories on an annual basis.

Track 1:  Beginning Teachers / Teachers new to Sunrise

· Teachers in the first two years of their career.  

· Experienced teachers in their first year with Sunrise School Division.

· These individuals will receive formal observations and evaluations of their beginning practice.

Track 2:  Professional Growth Track.

· Teachers in their third year and beyond in their professional practice.  

· These individuals, in consultation with a peer(s) or an administrator*, will develop their personal Professional Learning Planning on an annual basis.

Track 3:  Professional Assistance Track

· Teachers at any stage of their career who are experiencing difficulties in performing key aspects of their practice.  

· Individuals will receive structured supports and will be required to work toward specific improvements. Individuals will only be placed on this track in consultation with STA/MTS.  We would expect very few individuals on this track on an annual basis.

*Peers:  Fellow teachers

*Administrator:  Principal or Assistant Principal

The one common activity that all teachers will participate in on an annual basis is the completion of the detailed self-assessment according to the four Dimensions of Professional Practice (see Resources).
	The Three Tracks at a Glance

Components of Professional Practice

Domain 1: Planning and Preparation       Domain 2:  Classroom Environment 

Domain 3:  Instruction          Domain 4:  Professional Responsibilities 

	Track 1

Beginning Teachers / Teachers new to Sunrise
Who:

· Teachers in first two years of their career.

· Experienced teachers in their first year with Sunrise School Division.

Purpose:

· To ensure that components of Professional Practice are understood, accepted, and demonstrated.

· To provide support in implementing the components.

· To provide accountability for decisions to continue employment.

What:

· Formal observations and evaluation of performance

· Develop a portfolio.

· Reflective practice.

· Work with a Mentor.

Method:

· Classroom observation with feedback.

· Review of portfolio.

· Dialogue on professional practices.

· Mentor support.


	Track 2

Professional Growth Track
Who:

· Teachers with three or more years of experience who are demonstrating competency with the Components of Professional Practice.

Purpose:

· To enhance professional growth.

· To improve student learning.

· To provide feedback on professional issues.

· To focus on school improvement initiatives.

What:

· Informal observations 

· Develop a portfolio.

· Reflective practice.

· Formal observations and evaluation of performance as requested by the teachers.

Method:

· Ongoing informal dialogue on instructional practice.

· Teacher teams/individual teacher develop a Professional Learning Plan.

· Establish indicators of progress.

· Dialogue with school administration.


	Track 3

Professional Assistance Track

Who:

· Teachers in need of specific professional guidance in identified area(s) of the Components of Professional Practice.

Purpose:

· To provide a more structured process for a teacher who may benefit from more support.

· To provide due process for disciplinary action.

What:

· Three Phases:

· Awareness 

· Assistance 

· Disciplinary 

Method:

· Observation and feedback focused specifically on identified area(s) of needed improvement.




Defining Our Professional Practice

All true professionals; medical doctors, lawyers, architects, and teachers should have a ‘practice’.  By practice we mean that the professionals have gained and share a research based foundation of knowledge and skill that in turn defines and informs their craft.  With respect to teaching; educational professionals practice and demonstrate those skills and attitudes that predictably and demonstrably accelerate the learning of students.  Current educational research, including the work of Charlotte Danielson, identifies the components of educational professional practice that we will expect and support all Sunrise educators to master.  They are summarized below.
	Domain 1:  Planning and Preparation

This domain includes comprehensive understanding of the content to be taught, knowledge of the students’ backgrounds, and the design of instruction and assessment practices.  Its components are:

1a.  Demonstrating knowledge of content

       and pedagogy

1b.  Demonstrating knowledge of students

1c.  Selecting instructional goals

1d.  Demonstrating knowledge of resources

1e.  Designing coherent instruction

1f.  Assessing student learning
	Domain 3:  Instruction

This domain is concerned with the teacher’s skill in engaging students in learning the content, and includes the wide range of instructional strategies that enable students to learn.  Its components are:

3a.  Communicating clearly and accurately

3b.  Using questioning and discussion 

       techniques

3c.  Engaging students in learning

3d.  Providing feedback to students

3e.  Demonstrating flexibility and 

       responsiveness

	Domain 2:  The Learning Environment 

This domain addresses the teacher’s skill in establishing an environment conducive to learning, including both the physical and interpersonal aspects of the environment.  Its components are:

2a.  Creating an environment of respect and                           rapport

2b.  Establishing a culture for learning

2c.  Managing classroom procedures

2d.  Managing student behavior

2e.  Organizing physical space 
	Domain 4:  Professional Responsibilities

This domain addresses a teacher’s additional professional responsibilities, including self-assessment and reflection, communication with parents, participating in ongoing professional development, and contributing to the school and district environment.  Its components are:

4a.  Reflecting on teaching

4b.  Maintaining accurate records

4c.  Communicating with families

4d.  Contributing to the school and district

4e.  Growing and developing professionally 

4f.  Showing professionalism

	Source:  Danielson, C. (1996).  Enhancing professional practice:  A framework for teaching.  Alexandria, VA:  Association for Supervision and Curriculum Development.
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Continuous Learning – A Year at a Glance Timelines

	A Suggested Time-line for Plan for Evaluation

	Month
	Track 1

Beginning Teacher / Teachers new to Sunrise
	Track 2

Professional Growth 
	Track 3

Professional Assistance

	September  / October

October  / February 

March / April

May / June


	Teacher and administrator conduct initial planning meeting.

Have completed Four Domains (extended version, see resources) (It is recommended that administration or professional development days are used for this valuable task).
Teacher completes Professional Growth Plan.  Keep it simple!
Begin divisional support programs.  Sessions provided on a regular basis. 

Complete two pre observation /formal observation / post observation cycles.  

*Teacher and administrator hold conference to examine teacher artifacts or arrange for review of artifacts throughout the year.

Conduct final pre observation /formal observation / post observation cycle.

*Teacher and administrator hold conference to examine teacher artifacts or arrange for review of artifacts throughout the year.

Teacher completes Four Domains (extended version) or at a minimum, reviews their progress in their goals / chosen domain.

Administrator completes Four Domains (short version).

Administrator completes annual evaluation, holds conference with teacher.
	Complete the Four Domains (extended version, see resources).

In consultation with a professional peer or an administrator, teacher completes Professional Growth Plan.

Annual Growth Plan submitted to school administrator.  (A meeting with an administrator: ‘one on one’; or with a team of teachers is recommended).
Teacher implements growth plans.

Teacher completes Four Domains (extended version) or at a minimum, reviews their progress in their goals / chosen domain.

Yearly Review meeting held with administrator.  Annual Review Form  
and Four Domains used to guide the conversation.  Copy of Annual Review Form (including Four Domains Short Version) submitted to the teacher’s Personnel file at the Sunrise Education Center.
	Have completed Four Domains (extended version, see resources) by October.

Track 3 initiated through meeting with Sunrise Education Center, STA/MTS, and teacher.  Process to begin at anytime during school year.

Administrator conducts the first formal observation.

Administrator conducts the second formal observation.

Administrator completes evaluation; holds conference with teacher.

Recommendations and supports communicated through meeting and in writing, and review dates established.

Review meetings held to determine progress.

Teacher completes Four Domains (extended version). 

Administrator completes annual evaluation, holds conference with teacher.  In person discussions to determine progress towards Track 2 or towards review of professional relationship between teacher and Sunrise School Division.




*  Meetings to examine teacher artifacts can take place throughout the year or at scheduled conference. 

The Role of the Principal / Assistant Principal

This model provides a teacher with opportunities to own their professional learning and positively influence each other’s teaching practices; however, this in no way diminishes the responsibility school administrators have in being educational and organizational leaders.  As stated in the SELT (Sunrise Educational Leadership Team) Professional Learning Plan (SPLP), it is the responsibility of school administrators to assess staff capacity and then to create the capacity of all instructional staff at their school.  The support, encouragement, and resources they provide will foster the successful implementation of the practices outlined in this document in their school.

· At Level 1, teachers new to the profession can expect to be supported through the divisional New Teacher Program as well as working with a teaching mentor.  Sessions are also open to experienced teachers who are new to Sunrise.  School administration however, will coordinate the evaluation process they will work through.  

· At Level 2, teachers will work predominantly with a peer; however, they may request school administration to work with them directly through the process.  At a minimum, all teachers will be asked to share their growth plans with administration at the beginning of the year as well as participate in a year end review.

· At Level 3, in consultation with the teacher and a MTS representative, school administration (with the assistance of the Sunrise Human Resources Department) will coordinate all activities within the process.

Progress through the Tracks

.... the content of standards and instructional practice lie in the domain of professional knowledge, broadly defined as the intersection between instructional practice in classrooms and schools and systematic inquiry and evaluation of practice.

Elmore, R. F. (2000). Building a new structure for school leadership.

The Albert Shanker Institute Washington, DC

Professional Learning Communities …. organizations where people continually expand their capacity to create the results they truly desire, where new and expansive patterns of thinking are nurtured, where collective aspiration is set free, and where people are continually learning to see the whole together

(Senge, P. (1990). The Fifth Discpline. Doubleday.NY

Track 1 –Beginning Teachers / Teachers New to Sunrise

·  Track 1 is designed for teachers new to the profession (less than two complete school years of experience) as well as experienced teachers who are new to Sunrise.  

· A sufficient amount of support time must be spent with the beginning teacher by school administration in order to effectively support their developing practice.  Support time may include time for the following:

· Conferences.

· Observations.

· Supervisor-teacher interactions generated by alternative (see Sample Artifacts Chart), data collections, and activities.

· Review of video tape/DVD recordings of instruction.

· Reading of journals or portfolios.

· Informal visits and conversations.

· Classroom observations and collection of teacher artifacts are required activities. 

Primary Sources of Data:

· A formal or structured observation includes a pre-conference, the observation and a post-conference.

· The Pre-Conference Form is to be completed by the teacher and brought to the conference.  The conversation generated by the document directs the pre-conference and sets the stage for the observation.

· The Observation is to be a formative evaluation experience.  The classroom observation record is a data source for a professional discussion and reflection on teaching and learning.

· Post-conference:  directed specifically at what happened during the observation.  The administrator should confine comments on their structured observation guides, or other form of written comments to descriptions and questions, rather than judgments.  Post-conferences provide an opportunity for reflection, review, constructive feedback and reinforcement.  The teacher brings a completed Reflection Form to the conference and shares with the administrator.

· Artifact collection provides a richer picture of all that is involved in teaching, and should be used to support the evaluation process.  Artifacts may provide evidence of the teacher’s capacity and inclination to meet the provincial and divisional teaching requirements.  

Other Sources of Data:

· Other sources of data may be useful for collecting important information:

· Journals:  Journal writing serves as one of many tools for reflection.  It provides an opportunity to hear what the teacher is thinking and feeling and allows the administrator to behave in a more supportive way than is often possible in more evaluative environments (individuals have the ability to determine what sections of their journal they wish to share).

· Videotape/DVD:  Teachers are invited to record a block of time in which instruction and/or student learning is taking place.  During a subsequent meeting, the teacher would lead a conversation with their administrator about their intentions and what takes place during the learning time.

· Portfolios.  Several of the key features of an effective teacher portfolio are as follows:

· It is structured around sound teaching standards and individual and school goals.

· It contain carefully selected examples of both student and teacher work that illustrates key features of a teacher’s practice.

· Contents should be framed by captions and written commentaries that explain and reflect on the contents of the portfolio.

· It can encourage reflection and mentoring / coaching opportunities.  The portfolio should become a basis for ongoing professional conversations with colleagues and administrators.

· It is not large!  

· A Final Evaluation Report needs to be completed.  

	A Sample of Artifacts for

Possible Inclusion in a Beginning Teacher’s Collection

(paper or digital form)

	Class schedules
	Student achievement data

	Seating charts
	Copies of quizzes and tests

	Semester and unit plans
	Copies of grade book

	Daily plans
	Examples of student work

	Activity descriptions
	Examples of written feedback

	Classroom rules and discipline procedures
	Student profiles

	Copies of handouts and worksheets
	Reading list

	Diagrams and photographs of room
	Parent and student surveys

	Logs of parent contacts
	Samples of Messages to parents

	Video and audio records of student

performances
	Video / DVD recording or instruction and/or student learning


Track 1:  To Do List

September / October

· Teacher and administrator conduct initial planning meeting



□
(initiated by administrator).  

· Teacher complete Four Domains (extended version).




□
(It is recommended that administration or professional development




 days are used for this valuable task).

· Teacher completes Professional Growth Plan.  Keep it simple!




□
· Begin participation in the divisional New Teacher program.



□
October / April

· Complete three observation cycles (each consisting of



□

pre observation, formal observation, and post observation sessions).



For each cycle complete the following:

· Pre Observation Meeting (teacher and administrator)

(Use of Pre Observation Form is optional; however, 




the questions will be useful for the meeting).

· Classroom Observation Form (administrator)

· Post Observation Meeting (teacher and administrator)

(Use of Observation Reflection Form is optional; however, 



it will be useful for the meeting) 

· Meetings to examine teacher artifacts (This can also take 


place throughout the year).
May / June

· Teacher and administrator hold meeting to examine teacher artifacts.

□
(In lieu of a meeting, this can also take place throughout the year).
· Teacher and administrator have a meeting to discuss annual evaluation.  
□


In preparation, the following needs to be completed:
· Teacher reviews their fall self evaluation (Four Domains) and 

subsequent progress with their goals.

· Administrator completes Annual Evaluation Form.

· A copy of the Annual Evaluation Form is submitted to the teacher’s


□
Personnel file at the Sunrise Education Center.

Track 2 – The Professional Growth Track

Professional learning is the process by which competent teachers achieve higher professional competence and expand their understanding of self, role, context, and career (Duke, 1990).  The purpose of the Track Two is to provide a vehicle through which established teachers can guide their own professional learning in alignment with divisional directions and with a high degree of accountability.  

This track is designed for all teachers beyond their second full year of experience.  A teacher or team of teachers is to identify a focus for their Professional Learning Plan for the year.  Their plan should be informed by the following:

· A self-assessment based on the Four Domains Of Professional Practice (can focus on one of the domains).

· School and divisional goals.

· The Sunrise Vision Framework.

· Specific student learning concerns.

· Personal motivation to gain new skills or to acquire new knowledge. 

The teacher is to meet with a professional peer, a team/group of peers, an administrator, or together with peers and an administrator to review and refine the plan.  During the meeting, the teacher(s) need to provide information on:

· Linkages between their plans and school/divisional goals and purpose.

· The format to be used and timelines for the plan.

· Methods/strategies to be used.

· Resources and supports that are required.

· Indicators of progress. 

In track 2, formative evaluation is a continuous process created by the ongoing interactions of teachers and administrators.  Informed by their self assessment, teachers/teams should meet with school administration annually to reflect, set goals, plan, and then review professional experiences within the context of the year’s Professional Learning Plan.  A Final Appraisal will be filled out annually by every teacher in Sunrise.

It is important to remember that the major purpose of track 2 is the promotion of ongoing professional learning.  Using track 2 activities as the focus of the primary professional development experiences of the staff will produce the type of professional learning that will benefit both teachers and students.


· Appropriate team learning strategies can and do improve instruction.

· Teachers value the advice of their colleagues and the recognition of their administrators.

	 (Track 2):

Guidelines for Development



	A Professional Learning Plan will be developed by a teacher or a team of teachers.  The plan may be for 1, 2, or 3 years.  If a plan is for 2 or 3 years and may focus on one of the four domains. A Yearly Review will be completed at the end of each year.  At the conclusion of the plan, a final review will be completed. Revisions to the plan may be made annually.



	Questions
	Suggestion



	Who will I work with?


	A professional peer, a group/team of peers, or an administrator. 

	What is the goal of my Professional Learning Plan?

	In alignment with school and divisional goals and the Sunrise Vision Framework, professional learning should result in increased professional capacity and eventually, continuous improvement of student learning.

	What are the timelines?

	 It could be a 1, 2, or 3 year plan.

	What methods/strategies will be used?


	Action research, coaching, video taping, self-assessment, clinical supervision, mentoring, university courses, simulations, workshops, visitation days, conferences, classroom observations, teacher institutes, etc.

	What are the indicators of progress?


	Student work portfolios, videos of classes, peer observation, principal observation, parent responses, student responses, statistical measures, performance assessment, reflective journal entries, case study analysis, professional portfolios, benchmarks, etc.

	What resources/support will I need?


	Classroom materials, student materials, journals, workshops, resources, books, collegial time, appropriate technology, mentoring, collegial support, release time, administrative support


Sources of Data:

· Artifact collection provides a richer picture of all that is involved in teaching, and should be used to support the growth process.  Artifacts may provide evidence of the teacher’s capacity and inclination to meet the provincial and divisional teaching requirements.  

· Other sources of data may be useful for collecting important information:

· Journals:  Journal writing serves as one of many tools for reflection.  It provides an opportunity to hear what the teacher is thinking and feeling and allows the administrator to behave in a more supportive way than is often possible in more evaluative environments (individuals have the ability to determine what sections of their journal they wish to share).

· Videotape/DVD:  Teachers are invited to record a block of time in which instruction and/or student learning is taking place.  During subsequent meetings, the teacher would lead a conversation with their peers / administrator about their intentions and what takes place during the learning time.

· Portfolios.  Several of the key features of an effective teacher portfolio are as follows:

· It is structured around sound teaching standards and individual and school goals.

· It contain carefully selected examples of both student and teacher work that illustrates key features of a teacher’s practice.

· Contents should be framed by captions and written commentaries that explain and reflect on the contents of the portfolio.

· It can encourage reflection and mentoring / coaching opportunities.  The portfolio should become a basis for ongoing professional conversations with colleagues and administrators.

· It is not large!  

· Data is used to support the Annual Review Form.

	A Sample of Artifacts for

Possible Inclusion in a Teacher’s Collection

(paper or digital form)

	Class schedules
	Student achievement data

	Seating charts
	Copies of quizzes and tests

	Semester and unit plans
	Copies of grade book

	Daily plans
	Examples of student work

	Activity descriptions
	Examples of written feedback

	Classroom rules and discipline procedures
	Student profiles

	Copies of handouts and worksheets
	Reading list

	Diagrams and photographs of room
	Parent and student surveys

	Logs of parent contacts
	Samples of Messages to parents

	Video and audio records of student

performances
	Video / DVD recording or instruction and/or student learning


Track 2:  To Do List

September / October

· Teacher completes Four Domains (extended version).




□


· Teacher meets with a peer(s) and/or administrator to review 



□

their self assessment (Four Domains)

· In consultation with a peer(s) and/or administrator, the teacher 



□

completes an Professional Growth Plan and submits it to administrator.
( A ‘one on one’ or group meeting is recommended).

October / April

·   Teacher implements growth plan.







□
May / June

· Teacher completes Four Domains (extended version) or at a minimum, reviews

□

 their progress in their goals / chosen domain.

· Yearly review meeting held with administrator (‘one on one’ or with team).  

□

Annual Review Form 
and Four Domains used to guide the conversation.


· Copy of Annual Review Form (including Four Domains Short Version) submitted 

□

to the teacher’s Personnel file at the Sunrise Education Center.

Track 3 – The Professional Assistance Track
	Awareness Phase:   

1. The administrator and the teacher meet to identify issue(s), solutions, and a plan for solutions (association representation at this stage is desired).
2.  As a result of the conversations, three options are possible:
· Teacher remains on Track 2 Professional Learning.

· Teacher is placed on Track 3 – Teacher Assistance.

· Teacher is placed on either Track 2 or 3.  Specific issue is addressed through a Letter of Shared Expectation and/or Discipline.

At this point, the teacher will be advised by the administrator to discuss the situation with the association President or designated MTS representative.  The teacher or the administrator may request other representation in all subsequent meetings regarding the concern.

	Assistance Phase:

1. If the teacher is placed on Track 3, they will participate in a structured support and evaluation plan.

2. A specific plan will be developed which includes:

· Growth-promoting goals that are specific, measurable, action oriented, realistic, and time bound (S.M.A.R.T.).

· Strategies for resolution of the concern.

· Time lines.

· Indicators of progress.

· Resources and support needed.

3. The administrator and the teacher set up subsequent meetings to review progress.  

4. One of the following recommendations will be made upon reviewing the teacher’s progress:

· The concern is resolved and the teacher is returned to Track 2 of the Professional Learning Plan.

· The teacher remains in the Assistance Phase with revised goals and time lines.

· The concern is not resolved and the teacher is moved into the Resolution Phase.

	Resolution:

1.  As a result of the work of the individual teacher as well as the supports provided, several possible results are:

· Improvements are made.  The individual returns to Track 2.

· Required improvements are not made – Individual remains on Assistance Track with an eventual result of improvement or dismissal.

2.  This Resolution Phase only addresses ongoing performance concerns not corrected by the teacher under either the Awareness Phase or the Assistance Phase.  

Track 3:  ‘To Do List’ established on an individual basis.


The Four Domains of Professional Practice

The Four Domains of Professional Practice identify the responsibilities of professional educators that have been identified in the contemporary research.   These responsibilities include what educators should know as well as what they should do in their practice.  

The work of Charlotte Danielson (1996), the activities of instructional practice identified in the Sunrise EPLP are divided into 22 components clustered into four domains.   

Each of the domains can be explored individually, however, it is recognized that they are interrelated and only when viewed in their entirety provide an accurate glance of the intricate art and science that is skilled teaching.   

The Four Domains can serve a number of purposes:

· Assist in establishing a common language for instructional practice is Sunrise.

· Assist beginning teachers as they develop their professional practice.

· Provide a framework that can inform the continued growth of experienced educators.

· Serve as a foundation for professional conversations between all educators as well as serving as a potential tool for educating those who are not educators about the tremendous intricacy and value of our work.  

It is expected that all Sunrise educators work through the Extended Form at the beginning of each school year and that together with the Short Form, the domains can inform professional conversations throughout the year.

Danielson, Charlotte.  (1996). Enhancing Professional Practice: A Framework for Teaching. ASCD. Alexandria, Virginia

The Four Domains of Professional Practice
Short Form

Name _______

_   _   School _________
________
Evaluator_____________________

	Domain 1:  Planning and Preparation

This domain includes comprehensive understanding of the content to be taught, knowledge of the students’ backgrounds, and designing instruction and assessment.  Its components are:

1a.  Demonstrating knowledge of content

       and pedagogy

1b.  Demonstrating knowledge of students

1c.  Selecting instructional goals

1d.  Demonstrating knowledge of resources

1e.  Designing coherent instruction

1f.  Assessing student learning


	Domain 3:  Instruction

This domain is concerned with the teacher’s skill in engaging students in learning the content, and includes the wide range of instructional strategies that enable students to learn.  Its components are:

3a.  Communicating clearly and accurately

3b.  Using questioning and discussion 

       techniques

3c.  Engaging students in learning

3d.  Providing feedback to students

3e.  Demonstrating flexibility and 

       responsiveness

	Domain 2:  The Learning Environment 

This domain addresses the teacher’s skill in establishing an environment conducive to learning, including both the physical and interpersonal aspects of the environment.  Its components are:

2a.  Creating an environment of respect and rapport

2b.  Establishing a culture for learning

2c.  Managing classroom procedures

2d.  Managing student behavior

2e.  Organizing physical space 
	Domain 4:  Professional Responsibilities

This domain addresses a teacher’s additional professional responsibilities, including self-assessment and reflection, communication with parents, participating in ongoing professional development, and contributing to the school and district environment.  Its components are:

4a.  Reflecting on teaching

4b.  Maintaining accurate records

4c.  Communicating with families

4d.  Contributing to the school and district

4e.  Growing and developing professionally 

4f.  Showing professionalism

	Source: Danielson, C. (1996).  Enhancing professional practice:  A framework for teaching.  Alexandria, VA:  Association for Supervision and Curriculum Development.


COMPONENTS OF EVALUATION:


Rate each of the categories below with a ( using the following guide.



Distinguished – considered to be exceptional in field of professional teaching.



Proficient – consistently exceeds position requirements for professional teaching.



Satisfactory – consistently meets position requirements for professional teaching.



Unsatisfactory – not acceptable.  Performance needs upgrading.



N/A – does not apply.
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	N/A

	1a
	
	
	
	
	

	1b
	
	
	
	
	

	1c
	
	
	
	
	

	1d
	
	
	
	
	

	1e
	
	
	
	
	

	1f
	
	
	
	
	


DOMAIN 1:  PLANNING AND PREPARATION

1a.  Demonstrating knowledge of content and pedagogy

1b.  Demonstrating knowledge of students

1c.  Selecting instructional goals

1d.  Demonstrating knowledge of resources

1e.  Designing coherent instruction

1f.  Assessing student learning

	
	U
	S
	P
	D
	N/A

	2a
	
	
	
	
	

	2b
	
	
	
	
	

	2c
	
	
	
	
	

	2d
	
	
	
	
	

	2e
	
	
	
	
	


DOMAIN 2:  THE CLASSROOM ENVIRONMENT

2a.  Creating an environment of respect and rapport

2b.  Establishing a culture for learning

2c.  Managing classroom procedures

2d.  Managing student behavior

2e.  Organizing physical space

	
	U
	S
	P
	D
	N/A

	3a
	
	
	
	
	

	3b
	
	
	
	
	

	3c
	
	
	
	
	

	3d
	
	
	
	
	

	3e
	
	
	
	
	


DOMAIN 3:  INSTRUCTION

3a.  Communicating clearly and accurately

3b.  Using questioning and discussion techniques

3c.  Engaging students in learning

3d.  Providing feedback to students

3e.  Demonstrating flexibility and responsiveness

	
	U
	S
	P
	D
	N/A
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	4b
	
	
	
	
	

	4c
	
	
	
	
	

	4d
	
	
	
	
	

	4e
	
	
	
	
	

	4f
	
	
	
	
	


DOMAIN 4:  PROFESSIONAL RESPONSIBILITIES

4a.  Reflecting on teaching

4b.  Maintaining accurate records

4c.  Communicating with families

4d.  Contributing to the school and division

4e.  Growing and developing professionally

4f.  Showing professionalism

COMPONENTS OF EVALUATION:


Rate each of the categories below with a ( using the following guide.



Distinguished – considered to be exceptional in field of professional teaching.



Proficient – consistently exceeds position requirements for professional teaching.



Satisfactory – consistently meets position requirements for professional teaching.



Unsatisfactory – not acceptable.  Performance needs upgrading.



N/A – does not apply.

The Four Domains of Professional Practice
Short Form

Comments:

The Four Domains of Professional Practice

Extended Form

(Four Domains, 22 components)

DOMAIN 1 – PLANNING AND PREPARATION

	Component 1a: Knowledge of content and pedagogy

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY

1
	SATISFACTORY

2
	PROFICIENT

3
	DISTINGUISHED

4
	SCORE

	I am knowledgeable of Subject Content
	· Content errors or do not correct content errors made by students.  

· Lack of knowledge specific to the curriculum as outlined in Manitoba Education documents.
	· I display basic content knowledge. 

· I am knowledgeable of the curriculum as outlined in Manitoba Education documents.
	· I display good content knowledge and can articulate connections with other parts of the discipline or with other disciplines. 

· I am knowledgeable of the curriculum as outlined in Manitoba Education documents.
	· I display extensive content knowledge, with evidence of continuing pursuit of such knowledge.  

· My knowledge extends beyond the curriculum as outlined in Manitoba Education documents.
	/4

	I am knowledgeable of Prerequisite Relationships
	· Little understanding of prerequisite knowledge important for student learning of the content.
	· I demonstrate awareness of prerequisite knowledge important for student learning of the content.
	· My plans and practices reflect understanding of prerequisite relationships among topics and concepts.
	· I actively build on prerequisite relationships when describing instruction or seeking causes for student misunderstanding.
	/4

	Tally
	/8


Evidence:  




































































































	Component 1b: Knowledge of students

	ELEMENT
	LEVEL of PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Understanding of Characteristics of Age Group Taught
	Minimal knowledge and/or understanding of the developmental characteristics of the age group being taught.
	I display basic understanding of the developmental characteristics of the age group being taught.
	I display good understanding of the typical developmental characteristics of the age group being taught as well as exceptions to general patterns.
	I display extensive understanding of typical developmental characteristics of the age group being taught, exceptions to the patterns, and the extent to which each student follows the patterns.
	/4

	Understanding of Students’ Varied Approaches to Learning
	Unfamiliar with the different approaches to learning that student’s exhibit, such as learning styles, modalities and multiple intelligences.

Do not use the resources provided by Manitoba Education.
	I display basic understanding of the different approaches to learning that students exhibit 

I make some use of the resources provided in the Manitoba Education documents.
	I display good understanding of the different approaches to learning that different students exhibit 

I make use of the resources provided in the Manitoba Education documents.
	I use, where appropriate, extensive understanding of students’ varied approaches to learning in instructional planning.

I integrate the resources provided in the Manitoba Education documents.
	/4

	Understanding of Students’ Skills and Knowledge
	Display little understanding of students’ skills and knowledge.


	I recognize the value of understanding students’ skills and knowledge.

I display this knowledge for the class as a whole.
	I display good understanding of students’ skills and knowledge for groups of students.

I recognize the value of this knowledge with some regard for individual students.
	I display extensive understanding of students’ skills and knowledge for each student including those with special needs.
	/4

	Understanding of Students’ Interest and Cultural Heritage
	Display little knowledge and/or understanding of students’ interests or cultural heritage.


	I recognize the value of understanding students’ interests or cultural heritage and I display this knowledge for the class as a whole.
	I display good understanding of the interests or cultural heritage of groups of students and recognize the value of this knowledge.
	I display extensive understanding of the interests or cultural heritage of each student.
	/4

	Tally
	/16


Evidence:  




































































































	Component 1c: Selecting instructional goals

	ELEMENT
	LEVEL of PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Appropriateness of Goals
	Goals represent either low expectations or no conceptual understanding for students, or, there is no evidence of prepared goals.

Goals do not reflect important learning.
	My goals/objectives represent a moderate level of expectations or conceptual understanding and importance of learning.
	My goals/objectives represent an appropriate level of expectations, conceptual understanding, and importance of learning.
	Not only are my goals / objectives appropriate, I also clearly articulate how my goals/objectives establish high expectations and relate to Manitoba Education curriculum frameworks and standards.
	/4

	Clarity
	Goals/objectives are either not clear or are stated as student activities.  

Goals/objectives do not permit viable methods of assessment.  There are no long or short-term 

Goals/objectives are not measurable.
	My goals/objectives are moderately clear.  

Some of my goals/objectives permit viable methods of assessment.  

Some long and short term goals/objectives have been developed and are measurable.
	Most of my goals/objectives are clear but may include a few activities.  

Most of my goals/objectives permit viable methods of assessment.  They reflect both long and short term goals/objectives and are measurable.  

The students are aware of the learning outcomes
	My goals/objectives are clear, written in the form of student learning outcomes, and permit viable methods of assessment.

Measurement of both long and short term goals/objectives is comprehensive.
	/4

	Suitability for Diverse Students
	Goals/objectives are not suitable for the class.
	Most of my goals/objectives are suitable for many of the students in the class.
	My goals/objectives are suitable for most students in the class.
	My goals/objectives take into account the varying learning needs of individual students or groups.
	/4

	Balance
	Goals/objectives reflect only one type of learning and one discipline or strand.  

Principles of learning (motivation, different rates and styles, etc., I considered in my practice.
	My goals / objectives reflect several types of learning. 

Some of the principles of learning are used.
	My goals/objectives reflect several different types of learning and opportunities for integration.  

The appropriate principles of learning are used.
	My goals/objectives reflect student initiative in establishing important learning.  

The appropriate use of the principles of learning is evident.
	/4

	Tally 
	/16


Evidence:  




































































































	Component 1d: Knowledge of resources

	ELEMENT
	LEVEL of PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Resources for Students
	Unaware or does not use resources available to assist students who require them.
	I display an awareness of resources available, to assist students who require them, through the school or Division.
	I am aware of and use the resources available, to assist students who require them, through the school or Division.
	In addition to being aware of and using school and Division resources to assist students who require them, I am aware of additional resources available through the community.
	/4

	Resources for Teaching
	Unaware or does not use technology and resources for teaching available through the school, the Division or Manitoba Education.
	I display an awareness of technology and resources available through the school, the Division or Manitoba Education.
	I am fully aware of and use technology and resources available through the school, the Division and Manitoba Education.
	In addition to being aware of and using school, Division and Manitoba Education technology and resources, I actively seek other materials that are relevant and current to enhance instruction.
	/4

	Tally
	    /8


Evidence:  
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	Component 1e: Designing coherent instruction

	ELEMENT
	LEVEL of PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Learning Activities
	Learning activities are not suitable for students or instructional goals.  

They do not follow an organized progression and do not reflect recent professional research.
	Some of the learning activities I facilitate are suitable to students or instructional goals. 

Progression of activities is organized, and some activities reflect recent professional research.
	The learning activities are suitable to students and instructional goals.  Progression of activities is organized and reflects recent professional research.
	Learning activities are highly relevant to students and instructional goals.  The activities progress coherently, producing a unified whole and reflect recent professional research.
	/4

	Instructional materials, Technology and Resources
	Instructional materials, technology and resources do not support the instructional goals or engage students in meaningful learning.
	Instructional materials, technology and resources are suitable for the instructional goals, and engage students in meaningful learning.
	Materials, technology and resources support the instructional goals, and engage students in meaningful learning are suitable to the instructional goals and engage students mentally.
	Materials, technology and resources support the instructional goals, and engage students in meaningful learning.  Students initiate the choice, adaptation, or creation of materials to enhance their own learning.
	/4

	Instructional Groups
	Instructional groups are inappropriate to the students or to the instructional goals.
	Instructional groups are appropriate to the students and are moderately successful in advancing the instructional goals of a lesson.
	Instructional groups are productive and fully appropriate to the students or to the instructional goals of a lesson.
	Instructional groups are productive and fully appropriate to the instructional goals of a lesson.  Students take the initiative to influence instructional groups to advance their understanding.
	/4

	Lesson and Unit Structure
	Lack of clearly defined structure, or the structure is chaotic. 

There is no evidence of the use of specific lesson design and/or the three phases of learning.  Time allocations are unrealistic.
	The lesson or unit has a recognizable structure. 

There is evidence of the use of specific strategies for lesson design and/or the three phases of learning.  

Most time allocations are reasonable.
	My lessons / units have a clearly defined structure that activities are organized around. 

Most elements of effective instruction are evident.  Time allocations are reasonable.
	My lesson’s or unit’s structure is clear and allows for different pathways according to student needs.  

The lessons utilize all of the principles of effective instruction.
	/4

	Tally
	 /16


Evidence:  




































































































	Component 1f: Assessing student learning

	ELEMENT
	LEVEL of PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	I am knowledgeable of Assessment Techniques
	I do not use assessment for learning, authentic assessment, nor do I involve students in the development of targeted outcomes.
	I am knowledgeable of accepted assessment techniques including assessment for learning, authentic assessment, and I do involve students in the development of targeted outcomes.
	I demonstrate an understanding of and use accepted assessment techniques.
	I display extensive knowledge of and use accepted assessment techniques, with evidence of continuing pursuit of such knowledge.
	/4

	Criteria and Standards
	My proposed approaches to assessing student learning contain no clear criteria or standards and do not relate to the instructional goals.
	My assessment criteria and standards have been developed with a relationship to the instructional goals, and have been communicated to students and parents.
	The assessment criteria and standards that I use are clear and varied with a relationship to the instructional goals, and have been clearly communicated to students and parents.
	My assessment criteria and standards are clear and varied and have been clearly communicated to students and parents. 

There is evidence that students contributed to the development of the criteria and standards.
	/4

	Assessment Results Used for Planning
	The assessment results for these students are used only minimally for daily planning.
	I use assessment results to plan for the class as a whole.
	I use assessment results to plan for both individuals and groups of students.
	Students are aware of how they are meeting the established standards and participate in planning the next steps.
	/4

	Student Assessment
	I use few assessment methods in assessing student progress.  

Feedback on student progress is sporadic.  Assignments are often not marked or returned to students.
	I use a minimum number of assessment methods in assessing student progress.  Feedback to students is minimal.  Assignments are marked and returned promptly to students.
	In assessing student progress, I use a variety of assessment methods.  I recognize that evaluation is a continuous part of learning process and provides feedback to students on a regular basis.
	I recognize that evaluation and student self evaluation is a continuous part of the learning process and provides feedback to students on a regular basis.
	/4

	Tally
	 /16


Evidence:  
























































































































DOMAIN 2 – THE CLASSROOM ENVIRONMENT

	Component 2a: Creating an environment of respect and rapport

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY

1
	SATISFACTORY

2
	PROFICIENT

3
	DISTINGUISHED

4
	SCORE



	Teacher Interaction with Students
	Does not show consistency and fairness in dealing with students.  

Teacher interaction is negative and/or sarcastic with some students.  Students exhibit disrespect for the teacher.  

A stimulating, supportive, non-threatening atmosphere does not exist.
	Teacher-student interactions are appropriate.  

Students exhibit respect for the teacher.
	I demonstrate tolerance, consistency and fairness in dealing with students.  

I interactions with students are friendly and demonstrate general warmth, caring and respect.
	I demonstrate a good sense of humor, genuine caring and respect for individual students.  

I maintain a stimulating, supportive, and non-threatening atmosphere.  

Students exhibit great respect for you as an individual.
	/4

	Student Interactions
	A negative atmosphere exists because student interactions are frequently negative and are not resolved.
	Students’ interactions are generally polite and respectful. 

The teacher corrects inappropriate behavior.
	Student interactions are polite and respectful.
	Students respect one another as individuals and as students.  Students demonstrate tolerance and sensitivity for each other.
	/4

	Tally
	/8


Evidence:  
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__

	Component 2b: Establishing a culture for learning

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Importance of the Content
	The teacher or students convey a negative attitude toward the content.
	I communicate the importance of the content.
	I convey enthusiasm for the content and subject.
	Students demonstrate through their active participation, curiosity, and attention to detail that they value the content’s importance.
	/4

	Expectations for Learning and Achievement
	Students demonstrate little or no pride in their work.  Instructional goals, activities and the classroom environment convey only modest expectations for student achievement.  

An interest in the completion of assigned work is not conveyed.
	Students invest some energy in the quality of their work.  Instructional goals, activities and the classroom environment convey expectations for student achievement.  

Assigned work is checked.
	I insist that student work must be of a high quality.  

Students develop a realistic self-image, a feeling of self-worth and pride in their work.  

Instructional goals, activities and the classroom environment convey high expectations for student achievement.  

You consistently expect completion of assigned work.
	Students take obvious pride in their work and actively try to improve its quality. 

Students participate in the planning of instructional goals and activities in the classroom.  

I encourage excellence, commitment and a seriousness of purpose in all assigned work.
	/4

	Tally
	/8


Evidence:  
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__

	Component 2c: Managing classroom procedures

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Management of Instructional Groups
	Group work tasks are not explained, and the purpose of the tasks is unknown to the students.  

Students not working with the teacher are often not on task.
	Group work tasks are explained and organized.  Students are generally on task when you are involved with another group.
	Tasks for group work are clearly explained and well organized.  Students understand what they are expected to do.  

The groups are well managed and are on task.
	Task-focused behavior is maximized.  

Groups working independently are productively engaged, with students assuming responsibility for productivity.
	/4

	Management of Transitions and Materials
	Much instructional time is lost during transitions and the handling of materials/ supplies.
	Transitions during instructional time and routines for handling materials/ supplies are consistent, and function satisfactorily.
	Transitions during instructional time and routines for handling materials/ supplies occur smoothly, with little loss of instructional time.
	Transitions during instructional time and routines for handling materials/supplies are seamless, with students assuming some responsibility for efficient operations in the classroom.
	/4

	Tally
	/8


Evidence:  
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	Component 2d: Managing student behavior

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Standards of Conduct
	Rules and standards of conduct have not been established, or students are confused as to what the standards are.
	Standards of conduct have been established and students are aware of consequences.
	Standards of conduct are clear to the students.  

The teacher uses effective behavior management techniques.
	Standards of conduct are clear to students and have been developed with student participation.  

The teacher shares effective behavior management techniques with others.
	/4

	Monitoring of Student Behavior
	Student behavior is not monitored consistently.

Teacher is often unaware of what students are doing.
	I am aware of student behavior but may miss the activities of some students.
	I monitor student behavior and expect students to monitor and correct their own behavior.
	My monitoring is subtle and preventative.  Students monitor their own and their peers’ behavior, correcting one another respectfully.
	/4

	Response to Student Misbehavior
	The teacher does not respond to misbehavior, or the responses are inconsistent, extremely negative, or do not respect the students’ dignity.
	I respond to student misbehavior.
	I correct student behavior in a dignified, objective, fair, and positive manner; striving towards student self-control and maintains appropriate records.  The teacher remains objective in dealing with controversial matters.  Student behavior is generally appropriate.
	My response to misbehavior is highly effective and sensitive to students’ individual needs, or, student behavior is completely appropriate.
	/4

	Tally
	/12


Evidence:  



































































































	Component 2e: Organizing physical space

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Arrangement of the Classroom
	The classroom is physically unattractive, unsafe, or in not appropriate to the maturity level of the students.  

The classroom is consistently untidy and disorganized.
	My classroom is safe and is conducive to the maturity level of the students.
	My classroom is safe, stimulating, organized and physically conducive to learning.
	My classroom is stimulating and well organized.  The students and I take pride in the appearance of the classroom.  Student work is displayed in a manner that is appropriate to the subject.
	/4

	Accessibility to Learning and Use of Physical Resources
	The teacher uses physical resources both within and/or outside the classroom poorly.  

Learning is not accessible to some students.
	I use physical resources both within and/or outside the classroom.
	I use physical resources both within and/or outside the classroom skillfully, and learning is equally accessible to all students.
	The students and I use physical resources within and/or outside the classroom optimally.
	/4

	Leading EAs in the Classroom
	The teacher does not manage the responsibilities and activities of EAs in the classroom.
	I outline the responsibilities and activities of assistants in the classroom.
	I manage the responsibilities and activities of assistants in the classroom appropriately.
	I manage the responsibilities and activities of assistants in the classroom effectively for the students.
	/4

	Tally
	/12


Evidence:  
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__

DOMAIN 3 – INSTRUCTION

	Component 3a: Communicating clearly and accurately

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY

1
	SATISFACTORY

2
	PROFICIENT

3
	DISTINGUISHED

4
	SCORE 



	Directions and Procedures
	Directions and procedures are confusing to students.
	My directions and procedures are satisfactory.
	My directions and procedures are clear to students and contain an appropriate level of detail.
	My directions and procedures are clear to students and anticipate possible student misunderstanding.
	/4

	Oral and Written Language
	The teacher’s spoken or written language may contain many grammar and syntax errors.  

The teacher’s written language is illegible.  Vocabulary may be inappropriate, vague, or used incorrectly, leaving students confused.
	My spoken language is audible and written language is legible.  Both are used correctly.
	My spoken and written language is clear and correct.  Vocabulary is appropriate to students’ age and interests.
	My spoken and written language is correct and expressive with well-chosen vocabulary that enriches the lesson.
	/4

	Tally
	/8


Evidence:  




































































































	Component 3b: Using questioning and discussion techniques

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Quality of Questions
	The teacher’s questions are of poor quality.  Most questions require a closed response.  

The questioning techniques do not match the current stage of student learning.
	I use a variety of questions.  Some questions invite responses above recall.  

Wait time is used occasionally.
	I use probing questions to encourage higher-level thinking.  

Wait time is used consistently.
	I use a variety of questions, which encourage higher level and critical thinking.  

Students are encouraged to formulate many of their own questions.  Wait time is used effectively.
	/4

	Discussion Techniques
	Interaction between the teacher and students is predominantly recitation style, with teacher mediating all questions and answers.  

Only a few students participate in the discussion.
	I make an attempt to engage students in a true discussion.  

Teacher questioning promotes some student discussions.
	Classroom interaction represents true discussion, with me stepping, when appropriate, to the side.  

I ensure that all voices are heard and respected in the discussion.
	Students assume considerable responsibility for the success of the discussion, initiating topics and making appropriate contributions.  

Students themselves ensure that all voices are heard and respected in the discussion.
	/4

	Tally
	/8


Evidence:  
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____

	Component 3c: Engaging students in learning

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Instruction of Content
	Instruction of the content is inappropriate and unclear or uses poor examples and analogies.
	Instruction of the content is consistent in quality.  Examples and analogies are used.
	Instruction of the content is appropriate and links well with students’ knowledge and experience.  Effective examples and analogies are used.
	Instruction of the content is appropriate and links well with students’ knowledge and experience.  Students contribute to the representation of the content.
	/4

	Activities and Assignments
	Activities and assignments are inappropriate for students in terms of their age or backgrounds.  Students are not engaged mentally in the activities.  
	Activities and assignments are appropriate to students and engage them mentally.  Some activities meet students’ individual and group needs.
	Activities and assignments are appropriate to students.  

Students are cognitively engaged in them.  

Most activities meet students’ individual and group needs.
	Students are cognitively engaged in the activities and assignments in their exploration of content.  

Students initiate or adapt activities and projects to enhance learning.
	/4

	Differentiated Instruction
	There is no evidence of differentiated instruction or consideration of the individual students and their learning styles.
	There is evidence of differentiated instruction and consideration of the individual students and learning styles.
	Differentiated instruction is used appropriately.  Individual student’s learning styles are given due consideration.
	Differentiated instruction is used effectively.  Instructional groups are productive and fully appropriate to the instructional goals of a lesson.  Students take the initiative to influence instructional groups to advance their understanding.
	/4

	Structure and Pacing
	Lessons have no clearly defined structure, or the pacing of the lesson is too slow or rushed, or both.  The pace of the lesson is not based on student learning behaviors.
	Lessons have a recognizable structure.  Pacing of the lesson is satisfactory.  To some extent the lesson is paced based on student learning behaviors.
	My lessons have defined structure around which the activities are organized.  

Pacing of the lesson is consistent.  The pace of the lesson is based on student learning behaviors.
	The structure of lessons is coherent, allowing for reflection and closure as appropriate.  

Pacing of the lesson is appropriate for the students.
	/4

	Effective Instruction Techniques
	The teacher does not use the principles of effective instruction (anticipatory set, objective, input, modeling, checking for understanding, guided practice, independent practice, closure) and/or the strategies for the three phases of learning (activating, acquiring, applying).
	I use the principles of effective instruction (anticipatory set, objective, input, modeling, checking for understanding, guided practice, independent practice, closure) and/or the strategies for the three phases of learning (activating, acquiring, and applying).
	I am skilled using the principles of effective instruction in managing student learning (anticipatory set, objective, input, modeling, checking for understanding, guided practice, independent practice, closure) and/or the strategies for the three phases of learning (activating, acquiring, applying).
	I use the principles of effective instruction effectively in managing student learning (anticipatory set, objective, input, modeling, checking for understanding, guided practice, independent practice, closure) and/or the strategies for the three phases of learning (activating, acquiring, applying) and share these techniques with others.
	/4

	Tally
	/20


Evidence:  
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	Component 3d: Providing feedback to students

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Feedback to Students
	Feedback is either not provided in a timely manner or is of uniformly poor quality. 

Positive reinforcement of student behaviors is not used.
	Feedback is consistent in quality and timeliness of feedback is adequate.  Positive reinforcement of student behavior is used to some extent.
	Feedback is consistently of high quality and provided in a timely manner.  Positive reinforcement of student behaviors is used appropriately.
	Feedback is consistently of high quality and provided in a timely manner.  Positive reinforcement of student behavior is used effectively.  Students make appropriate use of the feedback in their learning.
	/4


Evidence:  
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______

	Component 3e: Demonstrating flexibility and responsiveness

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Lesson Adjustment
	The teacher adheres rigidly to an instructional plan, even when change will clearly improve a lesson.
	I make minor adjustments to lessons as required.
	I make adjustments to lessons as required and the adjustments occur smoothly.
	I successfully make major adjustments to lessons to enhance the learning process when required as a result of checking for understanding.
	/4

	Response to Students
	The teacher ignores or brushes aside students’ questions or interests.
	I attempt to accommodate students’ questions or interests.
	I successfully accommodate students’ questions or interests.
	I seize opportunities to enhance student learning utilizing current events and topics.
	/4

	Persistence
	When a student has difficulty learning, the teacher either gives up or blames the student or the environment for the student’s lack of success.
	I accept responsibility for the success of students.
	I persist in seeking approaches for students who have difficulty learning and possesses a repertoire of strategies.
	I persist in seeking effective approaches for students who need help, using an extensive repertoire of strategies and solicit additional resources from the school.
	/4

	Tally
	/12


Evidence:  




















































































































































































DOMAIN 4 – PROFESSIONAL RESPONSIBILITIES

	Component 4a: Reflecting on teaching

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY

1
	SATISFACTORY

2
	PROFICIENT

3
	DISTINGUISHED

4
	SCORE



	Accuracy of Perception
	The teacher does not know if a lesson was effective or achieved its goals, or profoundly misjudges the success of a lesson.
	I have a general impression of a lesson’s effectiveness and the extent to which instructional goals were met.
	I make an accurate assessment of a lesson’s effectiveness and the extent to which it achieved its goals and can cite general references to support the judgment.
	I make a thoughtful and accurate assessment of a lesson’s effectiveness and the extent to which it achieved its goals, citing many specific examples from the lesson and weighing the relative strength of each.
	/4

	Use in Future Teaching
	The teacher has no suggestions for how a lesson may be improved another time.
	I make general suggestions about how a lesson may be improved.
	I make specific suggestions of what may be tried another time.
	Drawing on an extensive repertoire of skills, I offer specific alternative actions, complete with probable successes of different approaches to others.
	/4

	Tally
	/8


Evidence:  
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	Component 4b: Maintaining accurate records

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Records
	The teacher has no system for maintaining information on non-instructional activities, student assessment and progress in learning, or the system is in disarray.  

There is little evidence that student progress is accurately monitored.
	My system for maintaining information on non-instructional activities, student assessment and progress in learning is satisfactory.  

Student progress is accurately monitored.
	My system for maintaining information on non-instructional activities, student assessment and progress in learning is effective.  

Student progress is accurately monitored.  Student work is retained for reference.
	My system for maintaining information on non-instructional activities, student assessment and progress in learning is effective.  

Students contribute information and interpretation of their records and portfolios.
	/4


Evidence:  
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	Component 4c: Communicating with families

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Communicating with families
	The teacher provides minimal information to students and parents and does not respond or responds insensitively to parental concerns about students.  

The teacher also provides limited information about the instructional program.
	I adhere to the school’s required procedures for communicating to students and parents and participate in the school’s activities for parent communication about the instructional program.
	I communicate with students and parents about students’ progress on a regular basis and provide relevant information to parents about the instructional program.  I respect confidentiality.
	I provide information to students and parents frequently on both positive and negative aspects of student progress.  

I also provide relevant information to parents about the instructional program and works collaboratively throughout the year to resolve issues.  Response to parental concerns is handled with great sensitivity.
	/4


Evidence:  



































































































______________________

















































































































	Component 4d: Contributing to the school and division

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Relationships with Staff
	The teacher’s relationships with colleagues are negative or self-serving.
	I maintain positive relationships with colleagues to fulfill the duties that the school or Division requires.
	Support and cooperation characterize relationships with colleagues.
	I take initiative in assuming leadership among staff and am sensitive to the opinions, attitudes and feelings of colleagues.
	/4

	Involvement in School/Division Activities
	The teacher does not become involved in school and Division activities.
	I participate in some school and Division activities when asked.
	I am actively involved in school and Division activities pursuing areas of personal strength and interest.
	I am involved in school and Division activities, making a substantial contribution, and assume a leadership role in a major school or Division activity.
	/4

	Tally
	/8


Evidence:  
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_______

	Component 4e: Growing and developing professionally



	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Service to the Profession
	The teacher makes no effort to share knowledge with others or to assume professional responsibilities.
	I find some ways to contribute to the profession.
	I actively participate in assisting other educators.
	I initiate important activities to contribute to the profession, such as mentoring new teachers, writing articles for publication, and making presentations.
	/4

	Service to Students
	The teacher is not alert to students’ needs.
	I am aware of and attempt to serve the needs of individual students.
	I am active in serving students.  The teacher works within the context of a particular team or department to ensure that students receive a fair opportunity to succeed.
	I help ensure that students, particularly those traditionally underserved, are honored in the school.
	/4

	“Team” Concept
	Decisions are based on self-serving interests.
	My decisions are based on professional considerations.
	I participate in team or departmental decision making.
	I take a leadership role in team or department decision making and help ensure that such decisions are based on the highest professional standards.
	/4

	Enrichment Activities and Pedagogical Skill
	The teacher engages in no professional development activities to enhance knowledge or skill.
	I participate in professional activities provided by the Division.
	I seek out opportunities for professional development to enhance content knowledge and pedagogical skill.
	I seek out opportunities for professional development and I make a systematic attempt to conduct action research in the classroom.
	/4

	Tally
	/16


Evidence:  
















































































	Component 4f: Showing professionalism

	ELEMENT
	LEVEL OF PERFORMANCE

	
	UNSATISFACTORY
	SATISFACTORY
	PROFICIENT
	DISTINGUISHED
	SCORE

	Responsibilities of Teachers
	The teacher does not abide by the policies and/or directives of the Board.  

The responsibilities of teachers as outlined in the Public Schools Act (PSA) or as directed by the Minister I am not followed.
	I abide by policies and/or directives of the Board.  The responsibilities of teachers as outline in the PSA or as directed by the Minister are followed.
	I abide by the policies and/or directives of the Board.  

I am knowledgeable of and implement the policies and professional practices as outlined in the PSA or as directed by the Minister.
	I assume leadership among staff and am a role model for the profession.  The teacher takes an active role in sharing knowledge with colleagues.
	/4

	Professional Practice
	The teacher does not display a professional attitude in carrying out the role and function of a teacher.
	I display a respectful attitude in carrying out the role and function of a teacher.
	I display a professional and positive attitude in carrying out the role and function of a teacher.
	I provide leadership to others in professionally and positively carrying out the role and function of a teacher.
	/4



	Tally
	/8


Evidence:  



































































































_________________________
























































Resources

Track 1

Professional Growth Plan

(Teachers new to the field, Keep it simple!)

Name ___________________ 

 

School________________________  Subject  ______________________________

Anticipated Length of plan:  1  2  3  years

	Goal(s):



	Indicators of Progress:



	Describe how this will improve student learning.  Link project to your learning goal and/or a school or divisional goal.



	Resources/supports Needed



	Methods/Strategies




Staff member(s) signature________________ Administrator's signature:_______________

Starting date of plan  _________________________  Today’s date:________________

Track 1 

Pre-observation Form

(To be completed by the teacher.  Use of this form is optional under the direction of the administrator; however, a dialogue around these questions is essential).

	Name ________________________ School _______________________________

Grade/Subject __________________  Administrator _____________________
Date ___________________ Time ____________________________

Observation Date _______________ Time _____________________________


1. Briefly describe the students in this class, including those with special needs.

2. What are the goals for the lesson? What do you want the students to learn?

3. Why are these goals suitable for this group of students?

4. How do these goals support the division’s curriculum, provincial frameworks, and the content standards?

5. How do these goals relate to broader curriculum goals in the discipline as a whole or in other disciplines?




	6. How do you plan to engage students in the content? What will you do? What will the students do?

7. What difficulties do students typically experience in this area, and how do you plan to anticipate these difficulties?

8. What instructional materials or other resources, if any, will you use? (Attach sample materials you will be using in the lesson.)

9. How do you plan to access student achievement of the goals? What procedures will you use? (Attach any tests or performance tasks, with rubrics or scoring guides.)

10. How do you plan to use the results of the assessment?

Teacher comments pertaining to observation setting. List any items you might want to call to the attention of the Administrator.

Observation Focus:





Track 1

Classroom Observation Record

(Completed by the administrator)

Teacher Name _____________________________ School __________________________

Grade Level _________ Subject _______________ School Year _______________

Observer Name _________________ Position ____________________________

	1. Creating an Environment of Respect and Rapport

2. Establishing a Culture for Learning

3. Managing Classroom Procedures

4. Managing Students Behavior

5. Organizing Physical Space



	6. Communicating Clearly and Accurately

7. Using Questioning and Discussion Techniques

8. Engaging Students in Learning

9. Providing Feedback to Students

10.   Demonstrating Flexibility and Responsiveness




Track 1 

Observation Reflection Form

(To be completed by the teacher.  Use of this form is optional under the direction of the administrator; however, a dialogue around these questions is essential).

Name ________________________ School _______________________________

Grade/Subject _____________________________________________________

Observation Date ___________________ Time ____________________________

Post Conference Date _______________ Time _____________________________


1. As I reflect on the lesson, to what extent were students productively engaged?

2.  Did the students learn what I intended?  Were my instructional goals met?  How do I know?

3.  Did I alter my goals or instructional plan as I taught the lesson?  If so, why?

4. If I had the opportunity to teach this lesson again to this same group of students, what would I do differently?  Why?

5.  Provide several samples of student work on this assignment.  This work should reflect the full range of student ability in your class and include feedback you provide to students on their papers.

Teacher’s signature/date __________________________________________________

Administrator’s signature/date _____________________________________________


Track 1 

Annual Evaluation

(Completed by the administrator.  Administrator needs to become familiar with the Four Domains: extended version).

SCHOOL ____________________________________________________________________________                         

TEACHER ___________________________________________________________________________

GRADE(S) TAUGHT __________________ SUBJECTS TAUGHT________________________

CLASSROOM OBSERVATIONS:

List of dates, name of evaluator for formal classroom observations:

Date



Name of Evaluator

_________________
__________________________________________________________

_________________
__________________________________________________________

_________________
__________________________________________________________

COMPONENTS OF EVALUATION:


Rate each of the categories below with a ( using the following guide.



Distinguished – considered to be exceptional in field of professional teaching.



Proficient – consistently exceeds position requirements for professional teaching.



Satisfactory – consistently meets position requirements for professional teaching.



Unsatisfactory – not acceptable.  Performance needs upgrading.



N/A – does not apply.

	
	U
	S
	P
	D
	N/A

	1a
	
	
	
	
	

	1b
	
	
	
	
	

	1c
	
	
	
	
	

	1d
	
	
	
	
	

	1e
	
	
	
	
	

	1f
	
	
	
	
	


DOMAIN 1:  PLANNING AND PREPARATION

1a.  Demonstrating knowledge of content and pedagogy

1b.  Demonstrating knowledge of students

1c.  Selecting instructional goals

1d.  Demonstrating knowledge of resources

1e.  Designing coherent instruction

1f.  Assessing student learning

	
	U
	S
	P
	D
	N/A

	2a
	
	
	
	
	

	2b
	
	
	
	
	

	2c
	
	
	
	
	

	2d
	
	
	
	
	

	2e
	
	
	
	
	


DOMAIN 2:  THE CLASSROOM ENVIRONMENT

2a.  Creating an environment of respect and rapport

2b.  Establishing a culture for learning

2c.  Managing classroom procedures

2d.  Managing student behavior

2e.  Organizing physical space

	
	U
	S
	P
	D
	N/A

	3a
	
	
	
	
	

	3b
	
	
	
	
	

	3c
	
	
	
	
	

	3d
	
	
	
	
	

	3e
	
	
	
	
	


DOMAIN 3:  INSTRUCTION

3a.  Communicating clearly and accurately

3b.  Using questioning and discussion techniques

3c.  Engaging students in learning

3d.  Providing feedback to students

3e.  Demonstrating flexibility and responsiveness

	
	U
	S
	P
	D
	N/A

	4a
	
	
	
	
	

	4b
	
	
	
	
	

	4c
	
	
	
	
	

	4d
	
	
	
	
	

	4e
	
	
	
	
	

	4f
	
	
	
	
	


DOMAIN 4:  PROFESSIONAL RESPONSIBILITIES

4a.  Reflecting on teaching

4b.  Maintaining accurate records

4c.  Communicating with families

4d.  Contributing to the school and division

4e.  Growing and developing professionally

4f.  Showing professionalism

EVALUATOR’S COMMENTS:

Items checked “distinguished” or “unsatisfactory” require comments.  If space is insufficient, please attach additional pages as needed.


DATE






SIGNATURE(S) OF ADMINISTRATOR(S)

TEACHER’S FUTURE PROFESSIONAL LEARNING GOAL(S):

TEACHER’S COMMENTS:

This confirms that I have had the time and opportunity to discuss this report with the evaluator and to attach my comments.


DATE






SIGNATURE OF TEACHER




Track 2

Professional Growth Plan

Name ___________________ 

 

School________________________  Subject  ______________________________

Anticipated Length of plan:  1  2  3  years

	Goal(s):



	Indicators of Progress:



	Describe how this will improve student learning.  Link project to your learning goal and/or a school or divisional goal.



	Resources/supports Needed



	Methods/Strategies




Staff member(s) signature________________ Administrator's signature:_______________

Starting date of plan  _________________________  Today’s date:________________

Track 2

Annual Review Form

Yearly review meeting held with administrator (‘one on one’ or with team).  Four Domains used to inform the conversation.  Form submitted to personnel file on an annual basis).
Name ___________________ 

 

School________________________  Subject  ______________________________

Anticipated Length of plan:  1  2  3  years

	Was your goal met?



	What are the indicators of success?



	Did student learning improve?  What is your evidence?  



	Were proper resources available?  Was proper support provided?



	Were the strategies effective?  What would you do differently?  




Self Assessment

(The following short form is based upon the Four Domains Extended Version completed at the beginning of each year.  It is recommended that each teacher engage their peers and/or administrator in a conversation about their progress).   
	Domain 1:  Planning and Preparation

This domain includes comprehensive understanding of the content to be taught, knowledge of the students’ backgrounds, and designing instruction and assessment.  Its components are:

1a.  Demonstrating knowledge of content

       and pedagogy

1b.  Demonstrating knowledge of students

1c.  Selecting instructional goals

1d.  Demonstrating knowledge of resources

1e.  Designing coherent instruction

1f.  Assessing student learning


	Domain 3:  Instruction

This domain is concerned with the teacher’s skill in engaging students in learning the content, and includes the wide range of instructional strategies that enable students to learn.  Its components are:

3a.  Communicating clearly and accurately

3b.  Using questioning and discussion 

       techniques

3c.  Engaging students in learning

3d.  Providing feedback to students

3e.  Demonstrating flexibility and 

       responsiveness

	Domain 2:  The Learning Environment 

This domain addresses the teacher’s skill in establishing an environment conducive to learning, including both the physical and interpersonal aspects of the environment.  Its components are:

2a.  Creating an environment of respect and rapport

2b.  Establishing a culture for learning

2c.  Managing classroom procedures

2d.  Managing student behavior

2e.  Organizing physical space 
	Domain 4:  Professional Responsibilities

This domain addresses a teacher’s additional professional responsibilities, including self-assessment and reflection, communication with parents, participating in ongoing professional development, and contributing to the school and district environment.  Its components are:

4a.  Reflecting on teaching

4b.  Maintaining accurate records

4c.  Communicating with families

4d.  Contributing to the school and district

4e.  Growing and developing professionally 

4f.  Showing professionalism

	Source: Danielson, C. (1996).  Enhancing professional practice:  A framework for teaching.  Alexandria, VA:  Association for Supervision and Curriculum Development.


COMPONENTS OF EVALUATION:


Rate each of the categories below with a ( using the following guide.



Distinguished – considered to be exceptional in field of professional teaching.



Proficient – consistently exceeds position requirements for professional teaching.



Satisfactory – consistently meets position requirements for professional teaching.



Unsatisfactory – not acceptable.  Performance needs upgrading.



N/A – does not apply.

	
	U
	S
	P
	D
	N/A

	1a
	
	
	
	
	

	1b
	
	
	
	
	

	1c
	
	
	
	
	

	1d
	
	
	
	
	

	1e
	
	
	
	
	

	1f
	
	
	
	
	


DOMAIN 1:  PLANNING AND PREPARATION

1a.  Demonstrating knowledge of content and pedagogy

1b.  Demonstrating knowledge of students

1c.  Selecting instructional goals

1d.  Demonstrating knowledge of resources

1e.  Designing coherent instruction

1f.  Assessing student learning

	
	U
	S
	P
	D
	N/A

	2a
	
	
	
	
	

	2b
	
	
	
	
	

	2c
	
	
	
	
	

	2d
	
	
	
	
	

	2e
	
	
	
	
	


DOMAIN 2:  THE CLASSROOM ENVIRONMENT

2a.  Creating an environment of respect and rapport

2b.  Establishing a culture for learning

2c.  Managing classroom procedures

2d.  Managing student behavior

2e.  Organizing physical space

	
	U
	S
	P
	D
	N/A

	3a
	
	
	
	
	

	3b
	
	
	
	
	

	3c
	
	
	
	
	

	3d
	
	
	
	
	

	3e
	
	
	
	
	


DOMAIN 3:  INSTRUCTION

3a.  Communicating clearly and accurately

3b.  Using questioning and discussion techniques

3c.  Engaging students in learning

3d.  Providing feedback to students

3e.  Demonstrating flexibility and responsiveness

	
	U
	S
	P
	D
	N/A

	
4a
	
	
	
	
	

	4b
	
	
	
	
	

	4c
	
	
	
	
	

	4d
	
	
	
	
	

	4e
	
	
	
	
	

	4f
	
	
	
	
	


DOMAIN 4:  PROFESSIONAL RESPONSIBILITIES

4a.  Reflecting on teaching

4b.  Maintaining accurate records

4c.  Communicating with families

4d.  Contributing to the school and division

4e.  Growing and developing professionally

4f.  Showing professionalism

Bibliography

Danielson, C. (1996).  Enhancing professional practice:  A framework for teaching.  Alexandria, VA:  Association for Supervision and Curriculum Development.

Duke, D.L. (1990). “Developing teacher evaluation systems that promote professional growth”. Journal of Personnel Evaluation in Education, Vol. 4,  Kluwer Academic Publishers, USA. 

Elmore, R. F. (2000). Building a new structure for school leadership. Winter 2000 the Albert Shanker Institute

Fuhrman, S. and Elmore, R. (2004). Redesigning Accountability Systems for Education. Teachers College Press.

Hargreaves, A. and  Fullan,M. G.  (1992). Understanding Teacher Development.  New York: Teachers College Press. 

Senge, P.(ed.), (1990). The Fifth Discipline.  The Art and Practice of the Learning Organization. Doubleday. NY












Assessment that informs future practice














Year end


 summary 








Continuous Learning – A Year at a Glance


Systems Level (division, schools): Ongoing reflection of vision, annual goal setting informs individual learning.





Personal level:  Ongoing reflection of vision, annual goal setting informs systems vision and goal setting.











The Division and Schools








Sunrise Directions
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Board Policy 
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 summary 
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Professional Learning Track








Team / individual goals 














Assessment that informs future practice














Collect and review evidence of practice / learning














Develop personal learning plan














Team with a peer or administrator 



























































Pre observation,


Observations,


Post observation




















On going professional dialogue and reflection





Summative records





Collect and review evidence of practice / learning





Track 1


New to Sunrise





Track 3


Professional Assistance Track
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